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CENTRAL CAREER CENTER AT BRISCOE - #451

EXECUTIVE SUMMARY

Mission and Vision - The mission of Central Career Center at Briscoe is to deliver a high school education program to emotionally disabled high school students through the only separate all day public day school in the Baltimore City Public School System. We serve high school students with the most severe social and emotional disabilities through academic programs and career and technology education program components.  Our vision is to deliver an Individualized Education Program (IEP) - driven instructional model to each student through differentiated instruction supported by a therapeutic environment and a behavior management plan. Our IEP-driven instructional model will prepare each student to graduate from high school and to transition to an institution of higher education, the military, or the competitive world of work. 

Central Career Center at Briscoe was identified as a school in need of improvement according to NCLB criteria in school year 2004-2005. Parents were informed about this status in letters from BCPSS and the principal dated November 16, 2004.  Information was also shared during Back to School Night in October 2004.
Student Demographics - The enrollment of the school as of May 2006 is 102 students, 96% of whom are African-American students.  The remaining 4% are comprised of white and Hispanic students.  All students receive educational programs and related special education services as prescribed in their Individualized Education Programs (IEP).  Approximately 53% of the students qualify for the free and reduced lunch program.  Using the number of student entrants and withdrawals and total enrollment as reported in the DREAA Comprehensive School Profile, the mobility rate for 2005-2006 was 60.7%.

Staff Demographics - The administrative staff includes a principal and one assistant principal.  The Leadership Team includes the principal, assistant principal, special education department head, and two instructional support teachers.  The instructional and support staff includes 21 teachers and 18 paraprofessionals.  Clinical support staff includes two full time psychologists, two consulting psychiatrists, 3.5 social workers, one guidance counselor, and 0.2 speech and language pathologist.  Approximately 51% of the staff have over 20 years of experience.  The majority of the instructional staff has as their basic instructional experience interactions with moderately intellectually limited (MOIL) students.  Regular educators were added in 2002 in an effort to increase the academic rigor to address the HSA and MSA requirements. 

In the 2004-2005 school year, our teachers held the following types of certificates: Advanced Professional Certificate (72.2%), Standard Professional Certificate (5.6%), Resident Teacher Certificate (5.6%), and the Conditional Certificate (11.1%). These statistics remained the same for the 2005-2006 school year.

Major Changes - In 2003, school resource and student/teacher support systems were altered with the addition of the eighth grade program from the Woodbourne Day School site. The entry of the eighth grade students and staff required areas of the building utilized previously by the school for student support, crisis intervention, CST meetings, and an area for deescalating student behavior.  The loss of this support system resulted in an increase in student discipline referrals and the short-term suspension rate increased by 25%.  In 2004, a behavior management plan was designed and implemented. In 2005, the school initiated partnerships with the Baltimore Urban League to foster community involvement and with the Maryland Juvenile Justice Coalition to work with male students. As student needs increased in 2005, a second consulting psychiatrist and an additional psychologist were added to the staff. Also, in 2005 an attendance-monitoring plan was implemented. At the end of March 2006, a new principal was assigned to the school.  Since that assignment, the behavior management plan was revised and the attendance monitoring plan was expanded, a parent/community plan was developed, and a discipline component is being added to the CST plan. 
Organization for Instruction - Instruction is organized around Grade Level Teams.  Team members have common planning periods, which enable them to:

•
Plan for effective instruction

•
Assess student performance and clinical needs

•
Develop, implement, and modify IEPs

•
Monitor milestones

•
Establish procedures to better utilize available data for program development and enhancement

•
Provide summer support for incoming ninth grade students which will assist in the transition from middle to high school for a proper class placement and assistance in all phases of the transition (Bridge Program)

•
Work cooperatively to provide additional strategies and classroom practices to better utilize the instruction block

•
making collaborative decisions among all members of the team

•
Monitor student attendance

Data and Results - The 2005 Maryland Report Card indicates that our students met AYP for reading and graduation rate while not meeting AYP for mathematics. The HSA data indicates that no students passed any of the four assessment content areas. As of May 2006, we were 30.7% below the state standard of 94% and 20.3% below our 2006 BCPSS area target of 83.6% for student attendance. In 2005, 4.9% of our students missed less than 5 days of instruction and 74.8% of our students missed more than 20 days of instruction. Although we didn't meet the AMO for high school graduation rates in 2005, our AYP was met by showing an increase from 2004. We delivered special education services to support the needs of students identified in five disability categories.  The highest need for services is students with emotional disturbances (86% of 102 students).

Goals and Objectives - The following goals describe the focus of our three-year plan of action while the objectives provide targets for the 2006-2007 school year.

Goal 1.0 Student Performance (MSA - AYP): By June 2009, the Central Career Center at Briscoe will meet or exceed the requirements for Adequate Yearly Progress Annual Measurable Objectives of 65.8% in reading (English 2) and 56.1% in mathematics (Algebra/Data Analysis).

Objective 1.1 (Reading - AYP): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who score in the MSA proficient and advanced levels, as measured by the HSA English 2 Assessment, will increase from 11.1% to 52.2% in reading in all subgroups to meet or exceed the school's Adequate Yearly Progress Annual Measurable Objective.

Objective 1.2 (Mathematics - AYP): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who score in the MSA proficient and advanced levels, as measured by the HSA Algebra/Data Analysis Assessment, will increase from 10% to 38.6% in mathematics in all subgroups to meet or exceed the school's Adequate Yearly Progress Annual Measurable Objective.

Goal 2.0 Student Performance (HSA): By June 2009, 100% of the students at the Central Career Center at Briscoe will pass on their first attempt the High School Assessment tests in English, algebra/data analysis, government, and biology to graduate from high school.

Objective 2.1 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA English test will increase from 0% to 25%.

Objective 2.2 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA algebra/data analysis test will increase from 0% to 25%.

Objective 2.3 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA government test will increase from 0% to 25%.

Objective 2.4 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA biology test will increase from 0% to 25%.

Goal 3.0 Student Attendance, Drop Out, and Mobility: By June 2009, the Central Career Center at Briscoe will meet or exceed the 94% state standard for high school attendance.

Objective 3.1: Between July 2006 and June 2007, the percentage of students attending the Central Career Center at Briscoe will increase from 63.3% to 75%.

Goal 4.0 High School Graduation Rates: By June 2009, the Central Career Center at Briscoe will meet or exceed the 90% state standard for high school graduation.

Objective 4.1: Between July 2006 and June 2007, the percentage of students graduating from the Central Career Center at Briscoe will increase from 27.03% to 50.00%.

Priority Initiatives for 2006-2007 - Based on the evidence of need data, the following priorities will command our full attention in the 2006-2007 school year.

Priority One: Increase the quality and quantity of standards-based lessons, data-driven and differentiated teaching, formative assessments, use of technology, and extra assistance for all students through our IEP-driven instructional model.

Priority Two: Benchmark successful high schools throughout the nation to discover and adapt best practices for helping populations of students with emotional and behavioral problems to attend and stay in school until they graduate.

Priority Three: Implement the Voyager reading program to help our students to read at the level of reading necessary to succeed on HSA assessments and monitor student progress through our IEP - driven instructional model to meet graduation requirements.

Priority Four: Engage parents in the process of supporting their students' academic achievement, school attendance, and effort to graduate from high school.

EVIDENCE OF NEED

Introduction - Our evidence of need for improvement is based on our effort, dedication, and resources to support our school's vision of school improvement, mission, philosophy, and unique features.  The data sources and results included in Tables 1-15 below describe our progress and priorities for school improvement to meet state and local standards and requirements.
Our Vision Of School Improvement - Our vision will engage and focus staff, time, and fiscal resources; drive our instruction and assessment practices; and provide the foundation for all improvement efforts. We have developed the following vision statement to guide our school improvement efforts in the next three years.

Leadership: We are committed to achieving the vision...

Timeline: before the year 2009...

Process: of delivering an Individualized Education Program (IEP) - driven instructional model to each student comprised of:

•
Clear expectations, 

•
Engaging and rigorous lessons and assessments with appropriate accommodations and modifications, 

•
Active relationships among students and teachers, and

•
Adult guidance

Our model will be delivered through differentiated instruction and class periods supported by a therapeutic environment and a behavior management plan.

Outcome: Our IEP-driven instructional model will prepare each student to graduate from high school and to transition to an institution of higher education, the military, or the competitive world of work. 

Criteria: Each student will achieve IEP goals and objectives; complete career and technology program components; pass High School Assessment tests in English, algebra/data analysis, government, and biology; and contribute to meeting school AYP objectives and school attendance goals. 

Our School Mission - Our mission is to deliver a high school education program to emotionally disabled high school students through the only separate all day public day school in the Baltimore City Public School System.  We will know that we are achieving our vision and mission when our graduating students can:

1.
Meet entry requirements to begin and be successful in a post-high school academic or career- technical program;


2.
Find gainful employment;

3.
Solve problems collaboratively in residence and in the workplace; 

4.


Communicate effectively with family, friends, co-workers, and the general public;

5.
Make positive contributions to society.


Our School Philosophy - We believe our students are capable of achieving high standards that prepare them for responsible and productive citizenship after high school.  Moreover, we believe our students perform best in a therapeutic setting that supports their academic, emotional, and social growth in an environment that is the least restrictive.

Our Unique Features - We are unique from other high schools in the following ways:
1.
We serve high school students with the most severe social and emotional disabilities through academic programs and career and technology education program components;

2.
Our students represent a population that has functioned unsuccessfully in a typical public high school setting;

3.
Students transfer to our school from both least restrictive, e.g., a neighborhood high school and more restrictive environments, e.g., residential non-public facilities such as the Sheppard Pratt Health System, Rosewood, The Children's Guild;

4.
Our instructional programs accommodate high student mobility among schools, related programs, and least and more restrictive environments;

5.
We offer a student/teacher ratio that allows for individualized instruction and related services prescribed by the IEP process.

Disaggregated Data - Since our school serves only special education students, each student receives an Individualized Education Program (IEP).  This means that data about each student are considered rather than data about groups of students when planning, teaching, assessing, and improving each student's educational experiences and accomplishments.  Therefore, the following tables of data are disaggregated and analyzed for each student during the IEP process.

Student Performance Data - Maryland School Assessment (MSA)

Reading Grade 10 - The Maryland School Assessment (MSA) is the assessment program developed by the State of Maryland to comply with the requirements of the No Child Left Behind Act (NCLB).  Beginning in 2005, MSA administered the English 2 High School Assessment (HSA) test to assess state content standards for reading in grade 10 and to gauge Adequate Yearly Progress (AYP). The proficient performance level score is 396 and the advanced performance level score is 429.

	Table 1 - MSA Student Performance: Reading - Grade 10 



	Data Source: Results of Maryland High School Assessments (HSA) for English 2 to meet State Annual Measurable Objectives (AMO) for Adequate Yearly Progress (AYP)



	Test


	Year
	AMO
	Our Target
	Results
	Difference

	English 2 Grade 10


	2004-05
	40.0%
	40.0%
	11.1%


	 (28.9)%

	English 2 Grade 10


	2005-06
	45.3%


	45.3%
	Available 8/06
	Available 8/06

	English 2 Grade 10


	2006-07


	52.2%
	52.2%
	
	


• Findings:  In the 2004-2005 school year, 11.1% of our students performed at the proficient level in reading at grade 10.  Since 100% of our students receive special education services, we met AYP for that subgroup, also.

• Contributing Factors: Although we did not meet the 40% AMO, our performance fell within the statistical confidence levels of this test thereby meeting AYP for all students in 2005.

• Priority Needs: See the HSA Assessment priority needs below since these data are derived from the same assessment. Also, we will use these data to place students in appropriate instructional programs in September 2006.

Mathematics Grade 10 - The Maryland School Assessment (MSA) is the assessment program developed by the State of Maryland to comply with the requirements of the No Child Left Behind Act (NCLB).  Before 2006, the MSA administered a geometry test to meet NCLB requirements for high school mathematics.  Beginning in 2006, MSA will use the results of the Algebra/Data Analysis High School Assessment (HSA) test to assess state content standards for MSA mathematics and to gauge Adequate Yearly Progress (AYP). The proficient performance level score is 412 and the advanced performance level score is 450.

	Table 2 - MSA Student Performance: Mathematics - Grade 10



	Data Source: Results of Maryland School Assessments (MSA) for Geometry in 2005 and Maryland High School Assessments (HSA) in Algebra/Data Analysis for 2006 and thereafter to meet State Annual Measurable Objectives (AMO) for Adequate Yearly Progress (AYP)



	Test


	Year
	AMO


	Our Target
	Results
	Difference

	Geometry


	2004-05
	40.7
	40.7%
	10.0%
	 (30.7)%

	Algebra/Data Analysis


	2005-06
	29.8


	29.8%
	Available 8/06
	Available 8/06

	Algebra/Data Analysis


	2006-07


	36.8
	39.8%
	
	


• Findings:  In the 2004-2005 school year, 10% of our students performed at the proficient level in geometry at grade 10. 

• Contributing Factors: The 2005-2006 administration of the algebra/data analysis test will produce baseline data for gauging our progress thereafter. Therefore, the data needed to determine contributing factors for this test will not be available until mid August 2006.

• Priority Needs: See the HSA Assessment priority needs below since these data are derived from the same assessment. Also, we will use these data to place students in appropriate instructional programs in September 2006.

Student Participation Data - Maryland School Assessment (MSA) - These data reflects the number of students enrolled on the day of testing. NCLB requires a minimum criterion to meet the testing participation requirement of AYP of 95%.

	Table 3 - MSA Student Participation for Reading



	Data Source: Results of student participation on (MSA) for reading.



	Factor


	Year
	AYP


	Our Target
	Results
	Difference

	Participation


	2004-05
	95%
	95%
	na


	na

	Participation


	2005-06
	95%


	95%
	Available 8/06


	Available 8/06

	Participation


	2006-07


	95%
	95%
	
	


	Table 4 - MSA Student Participation for Mathematics



	Data Source: Results of student participation on (MSA) for mathematics.



	Factor


	Year
	AYP


	Our Target
	Results
	Difference

	Participation


	2004-05
	95%
	95%
	na


	na

	Participation


	2005-06
	95%


	95%
	Available 8/06
	Available 8/06



	Participation


	2006-07


	95%
	95%
	
	


• Findings:  The "na" designation for 2004-2005 indicates that too few students participated to calculate valid and reliable AYP results.

• Contributing Factors: The data to make this determination will not be available until more students are involved to calculate valid and reliable results.

• Priority Needs: Ensure and support all students to participate in the MSA assessments. 

Student Performance Data - Maryland High School Assessment (HSA) - The Maryland High School Assessment (HSA) is the assessment program developed by the State of Maryland to establish testing requirements for high school graduation beginning with the class of 2009. These end-of-course tests include English, algebra/data analysis, government, and biology. The following tables indicate our performance on these tests.

	Table 5 - High School Assessment for English



	Data Source: Results of the Maryland High School Assessments (HSA) on first attempt for English.



	Test


	Year
	Pass Score


	Our Target
	Results
	Difference

	English Grade 10


	2004-05
	396
	100%
	0.0%

N = 15 Ss


	 (100)%

	English Grade 10


	2005-06
	396


	10%
	Available 8/06
	Available 8/06

	English Grade 10


	2006-07


	396
	25%
	
	


Findings:  None of our students passed the English HSA in 2005.
	Table 6 - High School Assessment for Algebra/Data Analysis



	Data Source: Results of the Maryland High School Assessments (HSA) on first attempt for Algebra/Data Analysis.



	Test


	Year
	Pass Score


	Target
	Results
	Difference

	Algebra/Data Analysis


	2004-05
	412
	100%
	0.0%

N = 31 Ss


	 (100)%

	Algebra/Data Analysis


	2005-06
	412


	10%
	Available 8/06
	Available

8/06

	Algebra/Data Analysis


	2006-07


	412
	25%
	
	


• Findings: None of our students passed the Algebra/Data Analysis HSA in 2005.

	Table 7 - High School Assessment for Government



	Data Source: Results of the Maryland High School Assessments (HSA) on first attempt for Government.



	Test


	Year
	Pass Score


	Target
	Results
	Difference

	Government


	2004-05
	394
	100%
	0.0%

N = 15 Ss


	 (100)%

	Government


	2005-06
	394


	10%
	Available 8/06


	Available 8/06

	Government


	2006-07


	394
	25%
	
	


• Findings: None of our students passed the Government HSA in 2005.

	Table 8 - High School Assessment for Biology



	Data Source: Results of the Maryland High School Assessments (HSA) on first attempt for Biology.



	Test


	Year
	Pass Score


	Target
	Results
	Difference

	Biology


	2004-05
	400
	100%
	0.0%

N = 20 Ss


	 (100)%

	Biology


	2005-06
	No Testing


	na


	na


	na



	Biology


	2006-07


	400
	25%
	
	


• Findings: None of our students passed the Biology HSA in 2005.

• Contributing Factors for all HSA Assessments: The following circumstances significantly influence our students' performance on each HSA assessment:

1. 
The majority of our students perform at least two or more grade levels below high school expectations for reading and mathematics. This causes our teachers to differentiate instruction to close those learning gaps. Concurrently, our teachers are expected to help students learn rigorous core learning goals that underlie each HSA Assessment and assume students have already mastered basic skills.

2. 
Low attendance rates do not support consistent learning experiences for effective teaching.

3.
High mobility rates across student residences, high incarcerations/detentions, and numerous hospitalizations decrease time for instruction and disrupt the scope and sequence of instruction needed for success on HSA Assessments.

4.
When students are present, classroom instruction is not always rigorous or differentiated to meet our diverse and complex student needs.

5.
The benefits of technology are not always used to enhance or differentiate teaching.

• Priority Needs: Increase the quality and quantity of standards-based lessons, data-driven and differentiated teaching, formative assessments, use of technology, and extra assistance for all students through our IEP-driven instructional model. 

Student Attendance Rate - The student attendance rate reflects the percentage of students present in school for at least half the average school day during the school year.  The percent average daily attendance of high school students (grades 9 through 12) includes ungraded special education students ages 14 and over. Summer school is excluded.

	Table 9 - Student Attendance



	Data Source: Results of the Maryland School Report Card for Attendance Rate.



	Factor


	Year
	Standard


	Area Target
	Results
	Difference

	Attendance


	2004-05
	94.0%
	94.0%
	49.8%


	 (44.2)%

	Attendance


	2005-06
	94.0%


	83.6%
	63.3%*
	 (30.7%)

	Attendance


	2006-07


	94.0%
	94%
	
	


* As of 22 May 2006

• Findings:  As of May 2006, we are 30.7% below the state standard of 94% and 20.3% below our 2006 BCPSS area target of 83.6% for student attendance. In 2005, 4.9% of our students missed less than 5 days of instruction and 74.8% of our students missed more than 20 days of instruction.

• Contributing Factors: In addition to the circumstances described above for HSA Assessments, some of our students' parents also have special needs and lack parenting skills to encourage and support their children to attend school.  Moreover, students refuse to take advantage of the BCPSS bus service available through IEP process to attend and participate in the education process. 

• Priority Needs: Benchmark successful high schools throughout the nation to discover and adapt best practices for helping populations of students with emotional and behavioral problems to attend and stay in school until they graduate. 

Drop Out Rates - The drop out rate is the percentage of students dropping out of school in grades 9 through 12 in a single year. The rate includes the number and percentage of students who leave school for any reason, except death, before graduation or completion of a Maryland approved educational program and who are not known to enroll in another school or state-approved program during the current school year.

	Table 10 - Drop Out Rates



	Data Source: Results of High School Drop Out Rates - State Satisfactory Standard = 3.00 % or less (Maryland Report Card).



	Factor


	Year
	Standard


	Our Target
	Results
	Difference

	Drop Out


	2004-05
	3.00%
	3.00%
	19.28%


	 (16.28)%

	Drop Out


	2005-06
	3.00%


	3.00%
	Available 8/06


	Available 8/06



	Drop Out


	2006-07


	3.00%
	3.00%
	
	


Student Mobility - Entrants: The number and percentage of students entering (transferring in or re-entering) school during the September to June school year after the first day of school. Withdrawals: The number and percentage of students withdrawing (transfers and terminations) for any reason during the September to June school year after the first day of school.
	Table 11 - Student Mobility



	Data Source: Student Mobility - AYP Performance Standard = Not measured for AYP



	Factor


	Year
	AMO


	Entrants
	Withdrawals
	Difference

	Mobility


	2004-05
	None
	48.4%

51/105.4 Ss


	60.7%

64/105.4 Ss


	na



	Mobility


	2005-06
	None


	Available 8/06
	Available 8/06


	Available 8/06

	Mobility


	2006-07


	None
	
	
	


• Findings - Drop Outs:  In 2005, 19.28% or 32 out of 166 of our students dropped out of high school.

• Findings - Student Mobility: In 2004-2005, student mobility included 48.4% of our students entering and 60.7% withdrawing during the school year.  This means that approximately half of the students who enter our school in September are gone by the end of the school year. 

• Contributing Factors: The primary contributing factors that influence our drop out rate and student mobility include hospitalizations, incarcerations, least and more restrictive environments, and family mobility. Approximately one-half of the students entering from non-public placements have their services placed on hold because of poor attendance. Student mobility is one of many issues that affects student achievement because any gains made can be compromised when large numbers of students leave in the same school year.
• Priority Needs: Benchmark successful high schools throughout the nation to discover and adapt best practices for helping populations of students with emotional and behavioral problems to attend and stay in school until they graduate.

School Climate - School culture may be viewed as the "way schools do their business" while school climate is the "way schools feel about the way they do their business."  The following items were selected from a BCPSS climate survey to focus our attention on instructional factors related to school climate and our vision of school improvement.

	Table 12 - School Climate



	Source: BCPSS School Climate Survey <http://www.bcpss.org/webapps/portal/frameset.jsp>



	Selected Topic: Expectations for meeting instructional goals are clear



	Audience
	Strongly Disagree
	Disagree
	Agree
	Strongly Agree


	Correlation

	Students 
	1%
	2%
	11%
	10%


	Positive

	Staff
	1%
	6%
	23%
	12%


	

	Selected Topic: Teachers believe all students can do well in school if they try



	Students


	6.9%
	3.4%
	37.9%
	34.5%
	Positive

	Staff


	1%
	4%
	25%
	13%
	


• Findings:  Both students and teachers tend to agree or strongly agree that learning expectations are clear and that believing in the power of trying will help students to do well. Despite these positive findings for school climate related to teaching and learning, they are not consistent with the findings for academic performance described in Tables 1 through 8. 

• Contributing Factors: Actual classroom success appears to require more effort than is currently perceived and generated to meet high academic standards.

• Priority Needs: Build on the perceptions of our students and teachers that trying to achieve clear expectations can lead to high student performance.

High School Graduation Rate - The State Board of Education set the 2013–14 graduation rate goal at 90%. The graduation rate is the percent of students who entered grade 9 and received a Maryland diploma four years later for the reported school year. This is an estimated cohort group. It is calculated by dividing the number of high school graduates by the sum of students in that class who dropped out in each of the previous four years plus the number of high school graduates. 
	Table 13 - High School Graduation Rates



	Data Source: Results of High School Graduation Rates - AYP Performance Standard = 90%



	Factor


	Year
	AMO


	Our Target
	Results
	Difference

	Graduation


	2004-05
	83.24%
	83.24%
	27.03%

10 of 37 Ss


	 (56.21)%

	Graduation


	2005-06
	83.24%


	83.24%
	Available 8/06


	Available 8/06

	Graduation


	2006-07


	83.24%
	50%
	
	


• Findings:  Although we didn't meet the AMO for 2005, AYP was met in 2005 by showing an increase from 2004 (Source: MD Report Card).

• Contributing Factors: Our improvement in 2005 is based on services provided by two programs. First, our twilight evening program was delivered at the school site to students receiving special education services.  It was started in 2002 and continued through 2005 to capture student populations that would not have attended and to keep the students on track to meeting graduation requirements. Secondly, our Novel/Stars program delivered online education programs to students who were able to function independently in the general education curriculum without special education accommodations.

• Priority Needs: Implement the Voyager reading program to help our students to read at the level of reading necessary to succeed on HSA assessments and monitor student progress through our IEP - driven instructional model to meet graduation requirements. 

Parent/Family and Community Involvement - Our parent/family and community involvement has focused on volunteers for our School Pantry Program.  Table 15 indicates the total numbers for five key aspects of the program for five months in 2005-2006.

	Table 14 - Parent/Guardian Involvement



	Data Source: Central Career Center at Briscoe School Pantry Monthly Monitoring Form



	Year


	Total Hours
	Training Sessions


	Food Bags Distributed
	Emergency Contacts
	Households Served



	2005-06


	40
	2
	57
	27


	77


• Findings:  In five months of the 2005-2006 school year, 77 households were served in our school pantry program by volunteer parents. 

• Contributing Factors: The School Pantry program targets family needs related to family nutrition and quality of life.  Because of our academic and attendance needs, our parent/family involvement needs to expand into the support of the learning process.

• Priority Needs: Engage parents in the process of supporting their students' academic achievement, school attendance, and effort to graduate from high school.

Special Education Services - The following data describe the learning disabilities of our students.  Special education services are provided to address each student's academic expectations and special needs and to support our IEP-driven instructional model.

	Table 15 - Special Education Services



	Data Source: School-based records for students served in the 2005-2006 school year.



	Year
	MR
	SLI
	ED
	Multi
	Other



	2005-06
	8
	2
	88
	1
	3




• Findings: Students with emotional disturbances (86% of 102 students) require the highest need for services with five disability categories.

• Contributing Factors: Students with emotional disturbances are enrolled in our school because our mission is to deliver a high school educational program to students with these needs.

• Priority Needs: Increase the quality and quantity of standards-based lessons, data-driven and differentiated teaching, formative assessments, use of technology, and extra assistance for all students with these disabilities through our IEP-driven instructional model. 

ACTION PLAN

Our Approach - Our action plan targets four priority outcome goals that include student performance on MSA, student performance on HSA, student attendance, and high school graduation.  In our approach, data from the evidence of need are used to develop strategies and activities to reach these priority goals (Tables 1-9 and 13).  We view data about student dropouts, student mobility, school climate, parent involvement, and special education services as means to an end and not priority outcome goals (Tables 10-12 and 14-15).  This approach keeps us focused on student learning while providing a manageable scope of work for on going school improvement. Moreover, our approach provides four outcome goals for targeting and coordinating the support of services such as parental involvement and special education services.

Goal 1.0 Student Performance (MSA - AYP): By June 2009, the Central Career Center at Briscoe will meet or exceed the requirements for Adequate Yearly Progress Annual Measurable Objectives of 65.8% in reading (English 2) and 56.1% in mathematics (Algebra/Data Analysis).

(Based on data in Tables 1-4 and 12)

Objective 1.1 (Reading - AYP): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who score in the MSA proficient and advanced levels, as measured by the HSA English 2 Assessment, will increase from 11.1% to 52.2% in reading in all subgroups to meet or exceed the school's Adequate Yearly Progress Annual Measurable Objective.

Milestone 1: By the end of the first quarter (3 November 2006), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 25% of the students meet or exceed the proficient level on class work scored with state rubrics for reading.

Milestone 2: By the end of the second quarter (19 January 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 35% of the students meet or exceed the proficient level on class work scored with state rubrics for reading.

Milestone 3: By the end of the third quarter (29 March 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 45% of the students meet or exceed the proficient level on class work scored with state rubrics for reading.

Milestone 4: By mid May 2007, classroom and BCPSS Benchmark Assessment data will demonstrate that at least 53% of the students meet or exceed the proficient level on class work scored with state rubrics for reading.

Objective 1.2 (Mathematics - AYP): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who score in the MSA proficient and advanced levels, as measured by the HSA Algebra/Data Analysis Assessment, will increase from 10% to 38.6% in mathematics in all subgroups to meet or exceed the school's Adequate Yearly Progress Annual Measurable Objective.

Milestone 1: By the end of the first quarter (3 November 2006), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 20% of the students meet or exceed the proficient level on class work scored with state rubrics for mathematics.

Milestone 2: By the end of the second quarter (19 January 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 30% of the students meet or exceed the proficient level on class work scored with state rubrics for mathematics.

Milestone 3: By the end of the third quarter (29 March 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 35% of the students meet or exceed the proficient level on class work scored with state rubrics for mathematics.

Milestone 4: By mid May 2007, classroom and BCPSS Benchmark Assessment data will demonstrate that at least 39% of the students meet or exceed the proficient level on class work scored with state rubrics for mathematics.

Note: These goals and objectives are based on the MSDE approach of using the High School Assessment Tests for English 2 and Algebra/Data Analysis as the measures to meet the reading and mathematics requirements of the Maryland School Assessment (MSA) and NCLB at the high school level.  These tests are also administered to students to meet two high school graduation requirements. 

Goal 2.0 Student Performance (HSA): By June 2009, 100% of the students at the Central Career Center at Briscoe will pass on their first attempt the High School Assessment tests in English, algebra/data analysis, government, and biology to graduate from high school.

(Based on data in Tables 5-8 and 12)
Objective 2.1 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA English test will increase from 0% to 25%.

Objective 2.2 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA algebra/data analysis test will increase from 0% to 25%.

Objective 2.3 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA government test will increase from 0% to 25%.

Objective 2.4 (HSA): Between July 2006 and June 2007, the percentage of students at the Central Career Center at Briscoe who pass the HSA biology test will increase from 0% to 25%.

Milestone 1: By the end of the first quarter (3 November 2006), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 25% of students have achieved the core learning goals taught and assessed in the first quarter.

Milestone 2: By the end of the second quarter (19 January 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 25% of students have achieved the core learning goals taught and assessed in the second quarter.

Milestone 3: By the end of the third quarter (29 March 2007), classroom and BCPSS Benchmark Assessment data will demonstrate that at least 25% of students have achieved the core learning goals taught and assessed in the third quarter.

Milestone 4: By mid May 2007, classroom and BCPSS Benchmark Assessment data will demonstrate that at least 25% of students have achieved the core learning goals taught and assessed in the fourth quarter.

	Strategy 1: Implement and constantly improve our IEP - driven instructional model as the framework for teaching and assessing students to learn core learning goals underlying the reading and mathematics assessments used to determine AYP and the English, algebra/data analysis, government, and biology core learning goals underlying tests for graduation.



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Plan IEPs and IEP-driven lessons based special student needs and core learning goals


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders
	Within operating budget

	2. Teach IEP-driven lessons by applying research-based methods in content areas and formative assessments


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders

	Within operating budget

	3. Score the results of IEP-driven lessons using MSA and HSA selected and constructed response items and rubrics


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders
	Within operating budget

	4. Analyze and act on results of IEP-driven lessons and assessments to gauge progress on quarterly classroom and BCPSS benchmarks


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders 

• SIT


	Within operating budget

	5. Post samples of prototype IEP-driven lessons and results on a school-web site


	7/2006 - 6/2007
	All teachers
	School Web Site:

$2,000


	Strategy 2: Implement school-wide strategies that will support the special needs of students as they strive to meet high school graduation requirements.



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Incorporate a reading-writing connection approach in all academic and career and tech-ed program components 


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders
	Within operating budget

	2. Integrate content and technology tools from the textbook "Voyager" into IEP-driven lessons and assessments


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders

	Within operating budget

	3. Apply mathematics in all academic and career and tech-ed program components 


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders
	Within operating budget

	4. Use real-world settings to engage students in all academic and career and tech-ed program components


	9/2006 - 6/2007
	• All teachers

• Grade Level Team Leaders 


	Within operating budget

	5. Integrate biology content standards into science building block classes to support biology teachers doing standards-based teaching through the five Es lesson model.


	7/2006 - 6/2007
	All science teachers
	Within operating budget


	Strategy 3: Implement a behavior management plan that supports students in academic content areas and career and technology education program components.


	Activities
	Timeline
	Responsible Staff
	Resources



	1. Review the components and results of the current management plan and make recommendations for improvement


	7/2006 - 8/2006
	• Behavior management action team

• SIT
	Within operating budget

	2. Monitor the hallways, sweep students who are not where they belong into a resource setting, and conduct Life Space Interviews 


	9/2006 - 6/2007
	• Intervention staff

• Administrative Staff
	Within operating budget

	3. Maintain a token economy using a point system to address behaviors and academics in the classroom


	9/2006 - 6/2007
	• Intervention staff

• All teachers
	Within operating budget

	4. Provide a series of consequences, both positive and negative, designed to help the students adjust their behavior to a more desirable outcome 


	9/2006 - 6/2007
	• Intervention staff

• Clinical Team

• All teachers

• Administrators


	Within operating budget


	Strategy 4: Implement a therapeutic environment that supports students in academic content areas and career and technology education program components.



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Identify clinical needs of student population 


	Within two weeks of admission
	• Assigned clinical staff


	Within operating budget

	2. Continuously assess clinical impact on education and make recommendations to improve the psychological, social, and educational progress of students 
	9/2006 - 6/2007

• Weekly

• Monthly
	• Clinical staff

• Crisis Team

• Consultants
	Within operating budget

	3. Provide clinical education, training, and support to staff 
	9/2006 - 6/2007

• As requested

• Quarterly
	• Clinical staff

• Grade level staff
	Within operating budget


Goal 3.0 Student Attendance, Drop Out, and Mobility: By June 2009, the Central Career Center at Briscoe will meet or exceed the 94% state standard for high school attendance.

(Based on data in Tables 9-11)
Objective 3.1: Between July 2006 and June 2007, the percentage of students attending the Central Career Center at Briscoe will increase from 63.3% to 75%.

Milestone 1: By the end of the first quarter (3 November 2006), school attendance data will demonstrate that at least 67% of the students have continued or exceeded our 63.3% attendance rate.

Milestone 2: By the end of the second quarter (19 January 2007), school attendance data will demonstrate that at least 71% of the students have continued or exceeded our 63.3% attendance rate.

Milestone 3: By the end of the third quarter (29 March 2007), school attendance data will demonstrate that at least 73% of the students have continued or exceeded our 63.3% attendance rate.

Milestone 4: By mid May 2007, school attendance data will demonstrate that at least 75% of the students have continued or exceeded our 63.3% attendance rate.

	Strategy 1: Implement the school attendance monitoring action plan



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Intervene early to identify and address needs of non-attendees


	9/2006 - 6/2007
	• Attendance Monitor

• Grade Level Team Leaders
	Within operating budget and MSDE Grant

	2. Contact students via telephone and home visits to discover reasons for non-attendance


	9/2006 - 6/2007
	• Grade Level Team Leaders
• Service providers

• Attendance Monitor


	Within operating budget and MSDE Grant

	3. Locate within 10 days all students identified to institutionalized settings 


	9/2006 - 6/2007
	• Attendance Monitor

• Registrar

• Service providers


	Within operating budget

	4. Provide statistical data for each grade level to make recommendations for improvement 


	9/2006 - 6/2007
	• Attendance Monitor


	Within operating budget


	Strategy 2: Benchmark successful programs for improving drop out and mobility rates.



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Identify successful programs in other schools in the US
	9/2006 - 10/2007
	• Attendance Team

 
	Within operating budget



	2. Adapt programs components from successful programs


	10/2006 - 11/06
	• Attendance Team


	Within operating budget

	3. Pilot test adapted program components 


	11/2006 - 1/2007
	• Attendance Team


	Within operating budget

	4. Use pilot data to improve our approach and fully implement


	2/2007 - 6/2007
	• Attendance Team


	Within operating budget


Goal 4.0 High School Graduation Rates: By June 2009, the Central Career Center at Briscoe will meet or exceed the 90% state standard for high school graduation.

(Based on data in Tables 1 - 15)
Objective 4.1: Between July 2006 and June 2007, the percentage of students graduating from the Central Career Center at Briscoe will increase from 27.03% to 50.00%.

Milestone 1: By the end of the first quarter (3 November 2006), student classroom performance records will demonstrate that 50% of the students are progressing toward graduation.

Milestone 2: By the end of the second quarter (19 January 2007), student classroom performance records will demonstrate that 50% of the students are progressing toward graduation.

Milestone 3: By the end of the third quarter (29 March 2007), student classroom performance records will demonstrate that 50% of the students are progressing toward graduation.

Milestone 4: By mid May 2007, student classroom performance records will demonstrate that 50% of the students are progressing toward graduation.

	Strategy 1: Design, implement, and improve a process to monitor and support high school completion as a positive influence on the high school graduation rate.


	Activities
	Timeline
	Responsible Staff
	Resources



	1. Use student data to identify and monitor high school completion as progress is made toward a Md. State High School Certificate 


	9/2006 - 6/2007
	• CST

• Guidance Counselor

• Transition Coordinator
	Within operating budget

	2. Use student data to identify and monitor high school completion as progress is made toward a Md. State high school Diploma

	9/2006 - 6/2007
	• CST

• Guidance Counselor

• Transition Coordinator
	Within operating budget


	Strategy 2: Implement, monitor, and improve methods used for tracking the high school dropout rate as it impacts the graduation rate.


	Activities
	Timeline
	Responsible Staff
	Resources



	1. Use student data to identify and  monitor student retention from grade 9 - 12

	9/2006 - 6/2007
	• CST

• Guidance Counselor

• Transition Coordinator


	Within operating budget

	2. Use student data to identify and monitor student participation in alternative high school completion Program(s)

	9/2006 - 6/2007
	• CST

• Guidance Counselor

• Transition Coordinator


	Within operating budget


	Strategy 3: Establish a school-wide action plan to support high school completion.


	Activities
	Timeline
	Responsible Staff
	Resources



	1. Intervene early to identify and address credit and assessment requirements for students working toward a Md. State High School Diploma

	9/2006 - 6/2007
	• CST

• Guidance Counselor

• Transition Coordinator

• Grade Level Teams


	Within operating budget

	2. Establish and reinforce a positive school climate with emphasis upon “a culture of competent learners

	9/2006 - 6/2007
	• All teachers

• Behavior Management             Action Team\

• Clinical Team

• Administrators

• All school Staff


	Within operating budget

	3. Increase parent involvement through initiation of a parent support group


	9/2006 - 6/2007
	• Grade Level teams

• CST

• Clinical Team

• Educational Dept. Head


	Within operating budget


	Strategy 4: Increase the active involvement of parents and guardians in the process of supporting the efforts of their children to graduate from high school.



	Activities
	Timeline
	Responsible Staff
	Resources



	1. Share school expectations, programs, and school performance data 


	9/2006 - 6/2007
	• Principal

• SIT Team
	Within operating budget

	2. Deliver training and information for how to assist students to study hard and attend school regularly.


	9/2006 - 6/2007
	• Grade Level Teams

• Guidance Counselor
	Within operating budget

	3. Recognize parents whose children achieve rigorous standards.


	9/2006 - 6/2007
	• Principal

• Grade Level Teams

• SIT


	Within operating budget and MSDE Grant


Professional Development Plan - SY 2006-2007

"Data-Driven Instruction and Assessment"

Central Career Center at Briscoe #451

	Date
	Topic
	Audience
	Outcome(s)
	Persons Responsible


	Follow-Up

	August

Wed - 23

Thur - 24

Fri - 25


	• IEP instructional model and data concepts 

• Classroom, HSA, and MSA assessment data trends

• Research-based teaching and technology

• TaskBuilderOnline and eLearningTeacher 


	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist.
	• Skills for using TaskBuilderOnline and eLearningTeacher

• One data-driven IEP lesson plan ready for classroom teaching
	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers teach, score, and analyze the results of the first data-driven lesson

• Teachers interact online with mentors and post lesson on school web site


	September

Fri - 29


	• Aligning content standards, data trends, and teaching with IEP needs 
	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist
	• Skills to perform instructional alignment

•  One data-driven IEP lesson plan ready for classroom teaching


	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers teach, score, and analyze, the results of the second data-driven lesson

• Teachers interact online with mentors and post lesson on school web site


	October

Thur - 19

Fri - 20


	• Tools for scoring student performance

• BCPSS Benchmark 1 results

• Attendance at State Teachers Conference (Option)
	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist
	• Skills to use rubrics and selected and constructed response items

• One data-driven IEP lesson plan ready for classroom teaching


	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers teach, score, and analyze, the results of the third data-driven lesson

• Teachers interact online with mentors and post lesson on school web site




	Date


	Topic
	Audience
	Outcome(s)
	Persons Responsible
	Follow-Up

	February

Thur - 1

Fri - 2


	• Combining teaching and technology

• New trends in technology to engage students in learning, e.g., podcasting, RSS feeds, online mentoring
	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist
	• Skills to integrate technology into an

IEP Lesson

• One data-driven IEP lesson plan ready for classroom teaching


	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers teach, score, and analyze, the results of

the fourth data-driven lesson

• Teachers interact online with mentors and post lesson on school web site



	March

Fri - 2


	• Differentiating instruction for the final quarter of the school year 

• BCPSS Benchmark 2 results
	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist
	One data-driven IEP lesson plan ready for classroom teaching
	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers teach, score, and analyze, the results of the fifth data-driven lesson

• Teachers interact online with mentors and post lesson on school web site



	May

Fri - 18


	• School prototype data-driven lessons and results
	• All teachers

• All related services clinical staff, e.g., school psychologist, social workers, speech language pathologist
	• Each teacher demonstrates best lessons from the school year

• All teachers gain new insights from sharing sessions
	Facilitator: LearningFront

Monitor: 

Professional Development Team
	• Teachers organize best lessons as prototypes for improvement

• Teachers access prototype lessons on the web to plan for next year




Note:  Our professional development plan is aligned with the professional development days in the BCPSS Calendar for the 2006-2007 school year.  Moreover, the use of TaskBuilderOnline and eLearningTeacher supports sustained and on-going professional development with face-to-face and online mentoring.

MANAGEMENT SYSTEM

Approach: Our intent is to create a flexible, vision and data-driven, and accountable network of teams to deliver individualized education programs to our students in the face of increased expectations for student achievement, attendance, and higher graduation rates. 

We will expand our current network of teams to plan, deliver, manage, evaluate, and improve teaching and student achievement in our school.  The network of teams described below shows our commitment to shared vision, responsibility, results, communication, and a collaborative approach to the management of our school improvement plan.  Each of the teams in the network will carry out its unique role and responsibilities in support of our school reform plan and share responsibilities with other teams in the network, as needed.  Coordination and integration of federal, state, and local services and programs on a day-to-day basis will be accomplished through Instructional Management Team.

The network of teams will be supported by a new role in our school -- the Learning Improvement Facilitator.  In 2006-2007 the Learning Improvement Facilitator role will be supported as part of our professional development plan with LearningFront.  In the second semester of the school year, one of our staff members will be appointed by the principal to work with the Learning Improvement Facilitator to learn the role and to implement the role in the 2007-2008 school year.

Monitoring Phases and Tools
Our network of teams requires our faculty and staff and other shareholders to improve continuously our strategies and activities and to make adjustments along the way in order to stay focused on our vision and goals.  To do this we have divided the school year into four phases for our network of teams to provide on-going reports about their efforts to achieve our priority of improving teaching and student achievement through our data-driven IEP instructional model.  

Our management calendar is based on the four-phase cycle and is described below.  

1.
In Phase One (September, October, November), we collect instructional improvement baseline data; begin to implement our IEP instructional model, stakeholder involvement, and support services; administer classroom formative assessments; improve the use of technology; monitor milestones; deliver professional development; develop our technology plan; complete all start-up phases for new initiatives; and prepare the first phase management system feedback report; 

2.
In Phase Two (December, January, February), we adjust instruction and services based on assessment data and professional judgment, maintain formative assessments, increase the use of technology; monitor milestones, continue professional development, and prepare the second phase management system feedback report;

3.
In Phase Three (March, April, May), we adjust instruction and services based on assessment data and professional judgment, maintain formative assessments, increase the use of technology; monitor milestones, continue professional development, administer MSA and HSA assessments, and begin planning the update of our three-year school improvement plan;

4.
In Phase Four (June, July, August), our network of teams communicate with shareholders; plan and develop their school and instructional improvement activities for the next year; complete professional and program development sessions; increase the use of technology; develop and align new assessments; and field-test school start-up strategies for the next school year.

	Management System Network of Teams



	Network Teams


	Meeting Schedule
	Team Leader
	Monitoring Tools

	School Improvement Team


	Final Monday of each month and as needed

 
	James Vinson, Chair


	Network of Teams



	Instructional Management Team


	Once per week and as needed


	Patricia Lowe-Gould, School Principal
	• TaskBuilder Figure 8 Strategy

• BCPSS Benchmarks

• IEP Data



	Grade Level Teams


	Weekly and as needed
	Assignments made in August 2006


	• TaskBuilder Figure 8 Strategy

• BCPSS Benchmarks

• IEP Data

	Professional Development Team


	BCPSS Calendar, on demand via eLearningTeacher


	Zahida Raja & Joyce Hill, Co-Chairs
	• Training session feedback forms

• BCPSS Benchmarks

• IEP Data

• Attendance rates

	Attendance Team


	Once per month and as needed


	Assistant Principal
	• Daily and monthly attendance data



	Behavior Management Team


	Once per month and as needed
	Kim Jones, Instructional Support Teacher


	• Monthly monitoring reports to principal and SIT

	Therapeutic Environment Team


	Once per month and as needed
	Jordon Randolph & Vincent Tepe
	• Monthly monitoring reports to principal and SIT



	Parent Involvement Team


	Once per month and as needed
	Joyce Hill, Special Education Dept. Chair
	• Monthly monitoring reports to principal and SIT




SCHOOL IMPROVEMENT TEAM SIGNATURE PAGE

	Name
	Role/Title
	Signature
	Date



	Patricia Lowe-Gould
	Principal


	
	

	James Vinson 


	Chairperson 
	
	

	Joyce Hill


	Special Education Department Head


	
	

	Jerome Levine


	9th Grade Science Teacher


	
	

	Phyllis Faison 
	Paraprofessional Representative


	
	

	Kim Jones


	Intervention Specialist


	
	

	Jeanine Joseph


	Phys. Ed./Health Teacher


	
	

	Zahida Raja
	10th Grade Team Leader


	
	

	Lamont Washington


	10th Grade Team Leader


	
	

	Paul Pardi


	11/12th Grade Team Leader


	
	

	Vincent Tepe 


	Psychologist
	
	

	Jacqueline Ridges/Thornton
	BTU Representative
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